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The New Context of General
and Liberal Education
The keynote address for the Annual Meeting of the
Association for General and Liberal Studies at Oklahoma
State University, October 18-October 20, 1973,
By

HAROLD

L.

HODGKINSON

During my last association with AGLS in the early 1960's,
I was living much simpler days. Radical thinkers like Herman Kahn
and Daniel Bell had not yet confronted us with "post-industrial
society." Higher education in the early '60s was an industry designed
to produce a highly valued and scarce product in the form of the
college graduate. There were more students wanting us than there
were places, and thus we came to be persuaded that only higher education had the capacity to operate as a filtration system, selecting the
meritorious who would be the leaders of our society in future generations. ( Every society has such a selection or filtration system, and they
are remarkably similar in structure and function, even comparing a
hunting tribe finding the best hunters among the young with a highly
complex western industrialized state. ) The peculiar thing about our
system of deciding who is among the elect and who should be thrown
on the garbage heap, is our almost complete lack of self-awareness
about how the system works.
Today we find ourselves falteringly moving toward a new era,
that of a post-industrial society. If one accepts the fairly conventional
argument that there have been only two revolutionary shifts in the
pa:ttems of human life, the first being a development of controlled
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agriculture and the second the evolution of technology, it is quite clear
that this new pattern of living on the horizon is the most disruptive of
all in terms of its potential for altering human lives. This is because
through the agricultural and industrial phase, work remained at the
core of the nature of human identity, the center of home and family
life, and the fulfillment of human purposes. However, in post-industrial
society, work will begin to lose its hold over man who will have to
seek his personal identity elsewhere. This disjuncture has been beautifully put forth in a report which I belieYe to be the most provocati\·e
one of the decade of the '70s thus far. This is Work in America, a
report to the Secretary of Health, education, and Welfare .* I commend it to you.
This report shows that many of our problems in declining physical
and mental health, greater family and community instability, increasing delinquency, drug abuse, alcohol addiction, and overt aggression
can be traced back to the enormous dissatisfactions we now find in our
current occupational roles, managers and clerks as well as manual
workers. It is not yet clear how the occupational structure can be
modified in such a way as to increase personal well-being and selfesteem, but it clearly is a vital task. It may well be that we are already
looking outside the world of work to find our identity in leisure, recreation, travel, and various other patterns of consumption.
TABLE 1
PERCENT DISTRIBUTION OF EMPLOYMENT
BY MAJOR OCCUPATIONAL GROUPS
1950a
37.5
7.5
10.8
12.8
6.4

19606
43.4
11.4
10.7
14.8
6.4

19706
48.3
14.2
10.5
17.4
6.2

1980c
50.8
16.3
10.0
18.2
6.3

Blue collar
Craftsmen, foremen
Operatives
Nonfarm labor

39.1
12.9
20.3
5.9

36.6
13.0
18.2
5.4

35.3
12.9
17. 7
4 .7

32.7
12.8
16.2
3.7

Service
Private household
Other services

11.0
3.2
7.8

12.2
3.0
9.2

12.4
2.0
10.4

13.8

White collar
Professional and technical
Managers, officials, proprietors
Clerical
Sales

*

MIT PRESS, 1973
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TABLE 1 (Continued)
Farm
Farmers and managers
Farm laborers and foremen

12.5
7.4
5.1

7.9
4.2
3.3

4.0

2.7

2.2
1.7

a Persons 14 years of age and over.
b Persons 16 years of age and over.
c Projected figures.
Source: Manpower R eport of the President, 1971, and Statistical
Supplement to the Manpower Report of the President, 1965.

We are then moving into a period in which one identifying characteristic is the lack of faith in all major social institutions. This has
been demonstrated time and time again in one poll after another. We
do not feel that big bureaucracies can solve our most pressing problems.
Even more disturbing is the fact tha t less than half of the people
report a belief that hard work will pay off.

TABLE 2
HARRIS POLL- PERCENTAGE OF AMERICANS
WHO EXPRESS FAITH IN U.S. SOCIAL
AND POLITICAL INSTITUTIONS,
1967 AND 1972
1967

1972

55 %
67 %
62 %
41 %
41 %
56%
73 %

27 %
37 %
27 %
19 %
23%
32 %
61 %

1. Faith in Leadership of Major Business

2.
3.
4.
5.
6.
7.

Corporations
Faith in Banks and Other Financial Institutions
Faith in the Military
Faith in Congress
Faith in Chief Executive
Faith in the Scientific Community
Faith in Medical Doctors
I So cial

Education, March , 1972 )
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TABLE 3
LEVEL OF CONFIDENCE EXPRESSED
IN AMERICAN INSTITUTIONS
Survey of a Cross-Section of California Adults,
May, 1973 ( Field poll )
Research Scientists
Local Police Department
Medical Profession
The FBI
Consumer Groups
The Presidency
Public Utilities
Supreme Court
Congress
Environmental Groups
News Media ( newspapers, television,
and news magazines )
Universities & Colleges
Organized Religions (Churches )
Public School System
Financial Institutions
Organized Labor
State Legislature
Manufacturing Corporations
Food Companies

*

1 - 7o
58
51
43
43
37
34
33
31
30
30

2- JC
3--1--1-0

27
25
24
23

55

44

40
--1-2
34
--1-8
--1-5
53
--1-8

62

46

13
12

51
51
50
67

9

55

9

52

22

3-

Jc
5

3

7
13
13
1--131

2

17
21
15
17

18
11
28
25
25
34

*
--1-

7
I

2
3
2

5

*
2
2
1

2

16

3
5

30
35

4

6

Less than one-half of one percent.

1-A lot; 2- Some ; 3- Not much; 4- No opm1on.

When Americans stop believing that the future is going to be better
than the present, something drastic has happened to our general mindset. Belief in "moving up" is being seen as the American secular religion. Indeed , there are some who have the feeling that the more we
try to solve major problems through our technology, the more problems we create for ourselves.
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TABLE 4
"Successes" of the
technological era

Prolongi ng the life span
\-\leapons for na tion al
defense

R esulting problems of
being "too successful"

O\·erpopul a tion ; problems
of the aged
H aza rd of mass destruction
through nucl ear biological weapons

M ac hine repl acement of
manual and routine labor

Exace rba ted unemployment

Advances in comm ~rnication
and tra nsportation

Urbaniza tion ; "shrinking world";
vulnerability of a complex society
to breakdown ( natura l or
d elibera te)

Efficiency

D ehumanization of the world
of work

Growth in the power of
systematized knowledge

Threats to privacy and freedoms
( e.g., surveillance technology,
"bio-engineering") ; "knowledge
ba rrier" to underclass

Affiuence

Increased per capita environmental
impact, pollution, energy shortage

Satisfaction of basic
needs ; ascendance up the
" need-level hierarchy"

Worldwide revolutions of " rising
expectations"; rebellion against
" non-meaningful work"; unrest
among affiuent students

Expanded power of
human choice

Management breakdown as regards
control of consequences of
technological applications

Expanded wealth of
developed nations

Intrinsically increasing gap
between have a nd have-not nations

Development of prepotent
high-technology capability

Apparent economic necessity of
continuous war to use up the
output of the "megamachine"

( From Willis Harman)
These individuals are becoming influential on the academic scene
and include such scholars as Edward Banfield, Amatai Etzioni, Jacques
Elul, and others. It is important, I think, to realize that American
society has not simply turned against higher education, but that our
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faith in all social institutions has been declining. Although I believe
that this movement has its destructive potential, I do think that it is
fundamentally valuable in terms of what they do and how well they
do it. For example, we have been forced to learn some very important
things about higher education.
One of these is that the amount of extra income a college graduate makes compared to one who has not been to college is declining
fairly rapidly. The college graduate still makes more tha n the noncollege person, but the difference is less than at any time in recent
history. Indeed, at the moment, using 1970 census data, the overlap
in income for a given age cohort among those who go to college and
those who do not, is about 60 percent. Almost as good as years of
education completed for estimating lifetime ea rnings is whether or not
one belongs to a labor union.
TABLE 5
Total Money Income in 1969
Males Ages 35-44

,.

Percent

,..,..,

12.0

I

11.0

I

I
I

10.0

''

•,
'

'.

\

/ With 4 Yea rs \
j of High School
1 Only

9.0
8.0

With 4 Years
of College or
More

,V

7.0

~

I

I

6.0
5.0

•

'

4.0

I
I
I

3.0

I

60 %
Indistinguishable

2.0

\

''

"'
'

''•

' ' ' -.

Thousands of Dollars
0 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20
Source: Calculated from U.S. Burea u of The Census, Current Population Reports, " Consumer Income," Series P-60, No. 75,
Dec. 14, 1970.
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Along with this decline in economic reward for the college graduate we must face some important facts about the nature of the
selecting and filtering system we run for the society on the basis of
determining who the "meritorious" are. It appears that the criteria
for advancement through higher education are not those that the
society feels are important. Unlike most countries, we measure the
amount of learning of a student in terms of credits which are based
on time-units of exposure to a teacher. Like it or not, the number
of credits a student has earned in college does not correlate with
his scores on standardized measures of intellectual attainment like the
CLEP; that is, we cannot say that the more credits a student has
earned, the more he knows. In addition, grades-which are supposed
to predict a student's potential for success during what is often euphemistically referred to as "the aftcrlifc"- have been looked at rather
carefully by Edward Shoben in a recent paper: "Perhaps the most
widely shared notion of academic standards as upheld and expressed
by undergraduate grades is that they forecast achievement beyond the
precinct of the college ... unhappily, systematic investigations of this
plausible and attractive contention yield consistently negative results.
In literally 49 out of 50 studies the correlation of undergraduate studies
to indices of postgraduate success is insignificant."
From the earlier work of Learned and Wood, on to the present,
it is quite clear that the way in which we filter and reject people in
higher education is not consistent with the needs of American society.
At the moment, our system seems geared to select people almost exclusi\·ely on the basis of scores on nationally-normed verbal and quantitative tests of intellectual manipulation. For example, a bunch of
second-grade student scores on verbal and quantitative skills will neatly
rank-order so that we can tell who should go to college. Clearly, it is
the top group. However, if we then look at other aspects of American
life that seem to be important-including the ability to plan, forecast,
make decisions, and exercise creative leadership-we begin to see
that our original criteria may need to be modified rather severely. It
docs not appear that people with high academic achievement levels
arc necessarily good at all these other things. For example, intelligence
(I.Q.) and creativity are not the same trait.
The courts are also breaking up our concepts of selection and rejection, both of faculty and students. Griggs v. Duke Power Co. ( 1971)
ruled illegal a company policy that required a high school diploma
and a "passing" score on an I.Q. test for employment and promotion,
as neither criterion could be related to job performance. It is abundantly clear that the B.A. degree will similarly be held to be unrelated to
job performance in many jobs that now require it, meaning that it,
too, is inherently discriminatory. To quote the court in Griggs: "The
facts of this case demonstrate the inadequacy of broad and general
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testing devices as well as the infirmity of using diplomas or degrees
as fixed measures of capability." On the faculty side, consider Armstead v. Starkville District, in which a court ruled illegal a policy of
requiring a master's degree and a specified level of scores on the GRE
for appointment to the faculty, on the grounds that these criteria did
not predict job performance. ( Clearly, the courts will not share our
pride in the number of our faculty who possess the doctorate, unless
we can show that possession of a doctorate is indispensable for teaching success. Next question: Are accreditation procedures and standards
-percent of faculty with doctorates-illegal? Answer: Probably. And
what of the employer who says that he prefers liberal arts graduates
and broadly educated people? Probably illegal. )
It is indeed ironic that the supporters of non-traditional study
programs are applauding the increasing diversity of ways in which
people can accumulate grades and credits (which do not relate to
one's success after leaving college ) and degrees (which will mostly be
shown to be illegal ) as criteria for employment. The movement perhaps represents a radical opening up of an obsolete system of selecting
and sorting people. One wonders why equal amounts of energy and
PR are not going into developing better testing, grading, and credentialing procedures.
Most social institutions throughout human history have maintained their prestige and power by isolating certain kinds of specialized
knowledge and saying that it is theirs alone to distribute, from the
milita1y commander to banker to priest. In times of rapid social change
like our own, the walls become permeable and specialized knowledge
tends to leak out into the general population. ( In some ways, this is
a definition of revolution. ) For example, you can now walk into virtua lly any statione1y store in the country and buy, for 10 to 20 cents
each , standard legal forms like wills and bills of sale that in the past
could only be made up by lawyers. The reason that the Whole Earth
Catalog stands as such a radical document in our time is the audacious
suggestion that within its pages people can find knowledge by th emselves in order to accomplish the educational goals they wish to attain,
without submitting themselves to any professionalized bureaucracy.
Thus, Illich is right (but for the wrong reasons ) in saying that society
is becoming de-schooled, in that education is now seen as being too
important to be left for the educators. But it must a lso be said that
we are also becoming de-lawed and de-mechanized and de-doctored in
-exactly the same way. This dis-aggregation of institution-based knowledge seems to me to be the key and most revolutionary element 111
determining the future of our society.
The notion that educational functions can only be performed 111
schools is absurd . There is no reason why museums, concerts, travel,
movies, and a wide range of other societal organizations and activi-
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ties may not have an educating component. The most radical notion
floating around right now is that much specialized professional knowledge can now be made available to any amateur who wants it. Indeed,
some estimates indicate that by 1976 there will be about 9.4 million
Americans in undergraduate and graduate study, and 82 million
America ns engaged in some non-traditional study past high school
which will not involve their work in a college or university.
TABLE 6
THE LEARNING FORCE ( 1940-1976 )
(Millions )

1940 1950 1955 1960
I. The Educational
Core
.7
2.0
2.7
1. Pre-primary
1.3
Elementary
2.
20.5 21.0 26.0 29.1
3. Secondary
7 .1
6.5
9.3 13.0
-1-. Undergraduate 1.4
2.4
2.4
3.2
5. Graduate
.1
.2
.2
.4
Sub-Total

1965

Current
Estimates
1970 1976

3.1
32.0
16.8
4.9
.6

4 .4
32.3
19.8
6.5
.8

5.5
30.0
22.1
8.3
1.1

31.4

39.9

48 .4

57.4

63.8

67.0

8.2
2.5

10.2
3.5

10.9
3.5

13.0
4.0

2. 7

3.4

3.5

3.9

4.8

5.1

14.5
7.8
2.8
5.0
5.0
9.1

21.7
9.6
5.1
5.7
7.5
10.7

27.4
18.1
7.0
6.7
10.0
13.2

Sub-Total

17 .3

31.4

23.0

28.3

44.2

60.3

82.4

III. The Leaming
Force
( 1 + 11 )

47.1

53.3

62.9

76.7

101.6

124.1

149.4

29.8

II. The Educational
Periphery
6. Organizational
7. Proprietary
8. Anti-Poverty
9. Correspondence
10. TV
11. Other Adult

4.5
.01
6.8

This includes the new educational bureaucracies at IBM, Xerox, Raytheon, and Kodak. It also includes the regents' degree in the University of the State of New York, which is offered not at a college at all,
as well as the Arthur D. Little Corporation, a private industrial con93

suiting firm in Massachusetts which is now enabled to offer the master's
degree in business administration. All of these trends indicate the disaggregation of education from the single institution of the college
or university and the spreading of educational functions around
through other institutions in the society.
Also clearly at work today is the strong tendency to separate
teaching and learning from examining and credentialing, on the
grounds, now supported in law, that an individual should be allowed
to der.1onstrate what he can do and what he knows, even if he has
not been through a particular educational system. To argue that certain experiences are of inestimable worth in and of themselves, even
without any way of demonstrating this utility because of some ineffable
benefit the experience passes on to the student, cuts almost no ice today-whether the activity in question is the taking of a course in a
foreign language, the taking of a course in statistics, a general education sequence, the establishment of a four-year period of residency for
the B.A. degree, etc. ( All are usually defended on the rationale we
often fall back on in higher education-that suffering is good for you
and builds character.)
Let us propose that we take this issue seriously and begin investigating in a systematic way what value we do add to students during
our jurisdiction over their lives. There is some data that gives us some
clues as to the effects of college on undergraduate students even when
using data from diverse institutions. Chickering discovered the following in comparing freshmen to seniors: "Despite these dramatic differences among the institutions and among the students attending them,
when the 1965 freshmen who were ready to graduate in 1969 were
retested, several major areas of change were found at virtually all the
colleges: increased autonomy, increased awareness of emotion and
impulses and increased readiness to express them, increased personal
integration, increased aesthetic sensitivity and an interest in the arts
and humanities, increased tolerance for ambiguity and complexity, increased religious liberalism, and decreased concern for material possessions and practical achievement. These changes occur at highly
organized institutions with numerous regulations and close adult supervision. They also occurred at a 'student-centered' college with little
overt structure, few regulations, and minimal adult supervision."*
However, although the evidence is less clear, it appears that 18to 21-year-old individuals in our society who do not go to college also
show these same patterns of growth and development, although to a
lesser degree. Thus what we may be doing is simply intensifying something which is present in the natural processes of growing up in
America.

*

Quoted in Stephen Withey, A Degree and What Else? (New York: McGrawHill, Carnegie Commission Series, 1973).
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TABLE 7
"Quality" I-Measured at Output:
Measure
(A )
Students
In

Students

I

Out [:)!
(A )

=

"Quality"

In I, quality of input determines "quality" of program.

"Quality" II-Growth ratio of output over input:
Measure
(A)

Measure
(B)

-AB = "Quality"

(Value-added )

In II, Quality of input does not determine quality judgment of
program.

!

_!_
A

for each major (GRE subject tests )
for general education (all students or by majors )
(GRE area tests )

One example of the change in expectations of today's youth is contained in the Yankelovich survey of over 400,000 high school students
in 1960 and repeated in 1970. In the 1960 survey a majority valued
"job security" and "chance for promotion" as important, while in 1970
the most important shift was to "freedom to make my own decisions"
and "work that seems important to me." They want interesting work
and the chance to grow on the j'ob. It is important to realize that the
high school students' perceptions of college may have shown a similar
change during the decade-certainly more (perhaps 20 %) would like
more opportunity to determine the direction of their education. (Many
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high school programs now have their students reading the books that
used to be the exclusive province of the first two years of undergraduate work. In addition, today's students in college are not encountering
the "classic" curriculum of the freshman-sex and liquor-for the
first time, as girls are now reaching puberty at 11.5 compared to 16
at the turn of the century. ) Many students are not going directly on
to college from high school, as can be seen in the drastic revisions of
the Carnegie Commission projections on future numbers of college
-students. By 1980, the age cohort of 17- to 21-year-olds will decline, indicating that higher education will get a declining percentage of a declining number, unless it attracts large numbers of over-21 people.
We will have to develop some new notions of general and liberal edu-cation for these new age groups.
All of this is producing some important changes in our concept
-0f an undergraduate degree, including more degrees given by institutions other than colleges, more students attending several institutions,
more students not enrolled for degrees at all , more contract learning
models and modular arrangements, variable time units, credit by
examination, more use of adjunct faculty, and some new definitions
of the major. Indeed , many institutions are beginning to look seriously
at their departmental structures to see if the production of "majors" is
the best way in which they can add value to students' cognitive and
affective lives.
We can say with some confidence that institutions of higher education will survive if they have clearly focused missions, programs that
dearly reflect this mission, and "add up" to it, and that have some
1imit to student diversity (sadly, some homogeneity seems to be needed
for any feeling of campus community ) . Cooperative relations with
other institutions, measures of cost effectiveness that relate to program
and mission, diverse leadership patterns that tap the abilities at all
1evels of institutional participation, standards of performance plus a
variety of ways of meeting and preparing to meet these standards, and
structures that make all these dimensions possible- this all sounds very
monolithic and coercive, but it certainiy does not have to be. Minnesota Metropolitan and Empire State do not seem to me to be monolithic, and even though Mars Hill, Sterling College, and Alverno require a competency-based curriculum, the fact that a student may attain these competencies in a variety of ways actually frees the student
to a greater diversity of activity in his own life as a student.
Another trend that is vital to higher education is the new federal
and state interest in giving money to students rather than to institutions. Does this mean that general education is doomed , drowned in
the tide of institutions rushing to pander to the vocational whims of
adolescents? My guess is probably not. We have had one large scale
voucher experiment already in the form of the GI Bill, all evidence of
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which indicated a smashing success. Several states, such as Pennsylvania, now have tuition scholarships which can be taken out of state.
What this trend does indicate is that today's students are more
able to vote with their feet than ever before. Therefore, our required
courses, both in the concentration and out, should be easily justified as
requirements. Our distribution course systems should also have a better rationale than "take 20 credits of this area; it's good for you."
Dormitory regulations should be consistent with the objectives of the
institution, and clearly so.
General education programs in the past have tended to be somewhat on the monolithic side, from the Great Books notion begun at
Chicago through the concept of formulated synthesis begun with the
Harvard "Redbook" report, General Education in a Free Society. The
more recent concept of environmental immersion in which we put a
student out in a ghetto because it is automatically good for him, and / or
the concept of distribution whereby we say that if a student takes 15
of these and 20 of those a bell will ring and he will be generally educated, also have a totalitarian ring.
What seems to me absolutely essential now to general education
is increased individualization of the educational process, and linking
general education to some concept of human growth, including work,
family, and re-creation. It means looking seriously at some of the
dimensions of ideology which we may wish to try to reinforce in our
efforts at general education and making some conscious decisions as
to which of these seems most useful to us in the future. In addition,
we have to try to modify our previous thinking to take into account
the needs and interests of those over 22 and under 70, who may well
become a major force in the educational population in the next
decade. Clearly, columns 3 and 4 in Table 8 represent the industrial
view of the world, whereas column 2, and perhaps column 1, represents what Bell and others refer to as the post-industrial motif.
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TABLE 8
SOCIAL AND POLITICAL IDEOLOGIES MAY EMPHASIZE:
( 1)
"Transcendence"

(2)

" Im pulse"

(3)
"Reason"

(4)
"Conscience"

(5)
"God's Will"

( Leading To, At Best, A Reasonable Emphasis On)

<.D

CX)

Spirituality
Perspective
Pan-Humanism
Idealism
Altruism
Mysticism
Detachment
Reverence

Freedom
Spontaneity
Creativity
Perceptiveness
Participation
Sensory Awareness
Self-Actualization
Joy and Love

Rationality
Moderation
Thoughtfulness
Meliorism
Flexibility
Calculation
Planning
Prudence

Loyalty
Dedication
Tradition
Organization
Order
Obedience
Self-Sacrifice
Justice

Revealed Truth
Dignity
Salvation
Righteousness
Eschatology
Worship
Awe
Submission

(But With A Corresponding Potential For A Pathological Degree Of)
Dropping Out
Passivity
Mysticism
Cultism
Unworldliness
Superstition
Withdrawal
( From Herman Kahn)

Permissiveness
Impulsiveness
Anarchy
Lawlessness
Chaos
Nihilism
Violence

Abstraction
Theory
Rationalism
Indecision
Dehumanization
Scientism
Dogmatism

Authoritarianism
Rigidity
Righteousness
Despotism
Sadomasochism
Punitiveness
Fanaticism

Bigotry
Fanaticism
Righteousness
Dogmatism
Hypocrisy
Superstition
Passivity

Others will consider column 2 to be childlike. However, column 2 is
also interesting in its relationship to the work of Abraham Maslow, who
has described the same characteristics of column 2 as the upper levels
of human value attainment, to be acquired only after one has satisfied
the basic physiological needs of food, shelter, and reproduction, plus
the need for security and belongingness. (To return to our earlier concern with the study Work in America, one of the primary sources of
security and self-identity is in one's work role-and yet often we deprive young people from any access to that role until they reach
age 18.)
TABLE 9
ABRAHAM MASLOW'S HIERARCHY OF NEEDS

SELF ACTUALIZATION
Truth
Goodness
Beauty
GROWTH NEEDS*
Aliveness
( Being values )
Individuality
( Metaneeds )
Perfection
Necessity
Completion
Justice
Order
Simplicity
Richness
Playfulness
Effortlessness
Self Sufficiency
Meaningfulness
Self Esteem
Esteem By Others
Love & Belongingness
BASIC NEEDS
Safety and Security
(Deficiency needs )
Physiological
Air, Water, Food, Shelter, Sleep, Sex
The External Environment
Preconditions for Need Satisfaction
Freedom, Justice, Orderliness
Challenge (Stimulation)

*

Growth needs are all of equal importance ( not hierarchical )

Source: Goble, F., The third force: The psychology of Abraham
Maslow. New York: Grossman Publishers, 1970, p. 50.
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TABLE 10

0
0

Level

Basic
Value
System

Existential
State* In
Lettered Names

8

Experiential

H-U

7

Existential

6

Moti vational
System

Mean s
Values**

End
Value**

Experience

Experiencing

Communion

G-T

Existence

Accepting

Existence

Sociocratic

F-S

Affiliation

S ociocent ricity

Community

5

Materialistic

E-R

Independence

Scientism

Mat erialism

4

Sacrificial

D-0

Security

Sa crifice

Salvation

3

Exploitive

C-P

Survival

Exploitation

Powe r

2

Traditionalistic

B-0

Assurance

Tradit ionalism

Safety

Reactive

A-N

Physiological

No Conscious Value System;
V a lues Purely Reactive

* A-N: A Physiological System; B-0 / H-U: Psychological Systems.
** Underlined Values: Primary Orientation of Each Value System.
(From Clare Graves )

In our society, first one goes to school, then one works, and then
one has leisure. One could argue that mixing these up would be a
very desirable thing, so that perhaps the child labor laws which prevent the 10- to 15-year-old from doing and knowing anything at all
about the world of work may actually retard our educational attainments. Indeed, if one needs work of a productive kind in order to
feel a sense of self, it makes the job of general and liberal education,
which presumably is trying to move people toward the top of Maslow's pyramid, far more difficult if not impossible until that level of
security ( often through work) has been attained. Although the Maslow
model gives a general notion for the developmental patterns of humans, it does not easily translate into the specifics of general educational programs in colleges and universities, although there are some
programs that seem to follow his theories.
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TABLE 11
PROVISIONAL CHART OF UPPERCLASS PROGRAMS
YEARS

Showing Models of Work-Stud y Plans in the Three Dimensions

,- - FIRST

FIRST YEAR PROGRAMS
Preliminary Evalu ation and Design of Upperclass Programs
SECOND

I

INTERCUL TURAL
Socia l Sciences
Humani ti es, Natural
Sc ience, Technology

LIFE CYLES

DYNAMI CS OF LEARNING

Courtship

Environment and
H e redit y
Psychod ynamics of Mind
Interd ependence
Labs in Human Growth
C linica l Assignments
Personality Testing

Child Raising
Interacti on

Social Research
Techniques
Language

Fieldwork

0

""

INTERPERSONAL

THIRD

J
I

U RBANIZATION
Pl a nned Change
Ecology
Technological
Revolution
Social Power

I

Social and Clinical
Disciplines, Humanities,
Natural Sc ie nces

CONTE MPORARY MAN

INTERNATIONAL
Social Sciences
Hu maniti es, Natural
Science. T echnology

Science, Art
Engineering

DEGREE

Political Organization
Technical Development
C rea tive Arts
Social R esearch
Techniques
Language

J
I

OTHER
Special

CU LTURAL INTEGRATION

Fieldwork
MODERNIZATION

Love an d Hate
Stress an d Anxi e ty

Sustained Growth
Internation al Relation s

Man As Creator
M an As Communica tor

Ideological Change
Leadership

J

I

MAJOR

J
l

THROUGH
CROSS
REGISTRATION

I

J
COMPREHENSIVE EVALUATION
Prepa ration for Individual Proj ects or Internships

FOURTH
Extended Work-Stud y
Projec t in U .S. or
Ove rseas

Extended Project
or Internship in
Social Se rvice Agencies

Extended Overseas
Project or Inte rnship
in International Agency

ANALYSIS
WRITTEN REPORT

ANALYSIS
WRITTEN REPORT

ANALYS IS
WRITTEN REPORT

EVALUATION OF REPORT AND ACADEMIC PROGRESS
EN D

CROSS
REGISTRATION

The major change that must take place is to cease perceiving the
general education program as one of two neatly compartmentalized
segments of a student's undergraduate career, the other being the
"major" in which he specializes. The student must be seen as a totality
and the work which he commits himself to on an individualized intrinsic basis which deals with development of his own particular cognitive and affective styles and goals may become a far more effective
general education "program" than was ever accomplished by the
"specialized" department of general education ( always something of
a contradiction in terms) .
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TABLE 12
PRELIMINARY FIRST YEAR PROGRAM: INTERCULTURAL-INTERNATIONAL DIMENSION

THE INDIVIDUAL IN A WORLD OF CHANGE
Introduction to Group Dynamics
OPENING RETREAT
Seminars (Concept Development)

Lab '.lratories ( Experience Development)

Ohoose Specific Topics

Form Group Interactions

Developing A Cognitive Map

.......

..,.
0

Special
Group Ac tivities

Kinshi·p Association
Community Development

Psycho-Cultural Adaptation
Lab in Personal Growth

Patterns of Wealth Distribution

Family Life Configuration

Culture Matrices:
Technology and Secularization

Power and Status in Social Control
Subcultural Identifications
Encounter

EXTENDED INDEPENDENT STUDY PROJECT

PROGRAM EVALUATION
INTERIM PROJECTS

TABLE 12 (Continued)
PRELIMINARY FIRST YEAR PROGRAM:

PERSONAL-INTERPERSONAL DIMENSION

THE INDIVIDUAL IN A WORLD OF CHANGE
Introduction to Group Dynamics
OPENING RETREAT
Seminars ( Concept D evelopment)

Laboratories ( Experience Development)

Choose Specific Topics

Form Group Interactions

Global Man

Special
Group Activities

Environment and Communication

......

0
u,

Personality Formation

TUTORIALS,
INDEPENDENT
STUDY

Contemporary Social Interaction
Lab in Personal Growth

Interdependence

Verbal and Nonverb. Communication

Leaming Theory

Interaction Feedback Processes
Human Interdynamics
Dialog Bet. Communication & Subject
EXTENDED INDEPENDENT STUDY PROJECT

PROGRAM EVALUATION
INTERIM PROJECTS

H arold L. Hodgkinson-From Johnston College

However, this will require a level of faculty competence and
professional sophistication in the advising processes ( particularly diagnosis) which relatively few faculty have even considered attaining.
It is relatively clear to me that this is the direction in which general
education must be conceived, given the great future diversity of students by age, mobility, level of sophistication, interest, and the rapid
increase in the range of educational activities which now exist for
many students.
My own view is that the battle line between liberal and technical
curricula is creating a useless war. It is based on what is taught, while
the real curriculum is what is learned. It is a commonplace to observe
that anything can be taught (learned ) technically, including Shakespearian sonnets and the Berlioz Requiem. Every student needs both
education and training, as long as he knows which is which.
Learning contracts, the growth of faculty with professional advising skills, off-campus field experience programs for credit, and credit
by examination all lead to a view of general education which puts the
student at the center, surrounded by a vast ring of resources which he
or she can put together in rather unique packages of content and
sequence. When a student takes a course need not be an arbitrary
decision. This does not mean a lowering of "standards," but rather
an individualizing of them. It means an integration of work and classroom experience, integrated by the student with the help of a skilled
adviser. Perhaps it means a return to the general and liberal education
of Socrates, whose teaching strategies focused on Athens-the city of
which he and his students were members. We too can develop enormous interests in students' values by investigating our cities, our surroundings. Indeed, the past can be richer when informed by knowledge of the present, as William Irwin Thompson has demonstrated so
vividly in his fine book, At the Edge of H istory.
We need, then, to think of teaching (communicating), advising
(di agnosi ng ) , and testing (credentialing) as separate entities, to be
integrated into each student's particular combination of needs, interests, skills, and background, in order for the content of general and
liberal education (what the student knows and feels ) to become vital
again. Legislators and donors understand this, and many will support
it, if the professoriate will. Perhaps it's time we all did.

O=====
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